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Chapter One - Introduction

The education system is one that is intended to transform and inspire learners and to
show students of all ages that learning and growth can provide them with opportunities that will
last a lifetime. School is supposed to be a place of community and prosperity for our students'
curiosity and an organization designed to support the next generation of our society. However,
far too many students are being left behind. The purpose of this project is to provide support in a
manner that aims to promote a more inclusive classroom environment. I plan to create a holistic
curriculum that is focused on the mental and emotional growth, cultural growth and academic
growth of our students.
Education should be a pillar for change. Instead, our modern-day education system holds
the same structure that it did at its time of conception during the Industrial Revolution. During its
creation, there was a major societal push on efficiency and productivity for both schools and
factories. Classrooms were structured and modeled so learners could fulfill their needs as quickly
and effectively as possible (Stone, 1985). This idea was backed by the trending theory of
learning, which states that individuals can be taught to act in certain ways through extrinsic
reinforcement or consequences (Feldman, 2020). This theory of learning became the main pillar
of education during the Industrial Revolution. The reason this is important is that there has been
no significant structural and cultural change to our education system in over a hundred years that
aim to benefit marginalized students. This is proven by the steadily growing achievement gap
between White students and students of Color (Howard, 2020).
The inefficiency of our educational practices is becoming abundantly clear. Not only has
the United States struggled to maintain power as a global educational leader, but very little
progress has been made as a country to advance programs and standards that would be beneficial
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to all children in our nation, not just some. Within this nation, various economic, political,
environmental, and mental health crises are plaguing communities. Without proper aid and
development, these issues are soon to become endemic. In recent years, when there is
governmental action it is typically because of interest convergence, a term from Derrick Bell,
stating that Black people are met with advancements in civil rights only when Black and White
interests merge (Khalifa, 2013). Using context, this can explain various policies and practices
within our education system that at first glance look as if it is going to be beneficial, but instead
have deeper undertones. The educational policy No Child Left Behind (NCLB), for example,
was an act that was intended to close the achievement gap so that no child was left behind
academically. When data showed that this policy has further widened the gap of achievement in
minority populations, NCLB remained in place due to the financial assets gained by companies
for mass-produced textbooks (Khalifa, 2013).
Minority populations have been historically underserved in this nation. Our educational
system is inherently racist. From its conception, schools that taught minority students were
underfunded, under-equipped, and overpopulated. Even after Brown v. Board of Education in
1954, deliberate and closeted acts of racism and segregation escalated. Unlike the South, the
North participated in subtle and nonchalant acts of segregation. Many white northerners
participated in the white flight shortly after the verdict, either moving to new neighborhoods or
sending their children to private schools. These actions decimated each of these districts' school
systems. Modern historians often use examples like this to support claims that Brown v. Board
was simply a governmental ploy to distract from the Cold War (Khalifa, 2013). This is another
prime example of governmental interest convergence, supporting moves of justice only when it
supports them.
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Although these are just a small sample of the countless examples of the ever-present
inequities of our school system, it brings up the question of who is supporting our students? How
can we best support our students in a system that was created for some to succeed and others to
fail? I don’t know if I have all the answers, but I do know that it begins with care. When we care
for our students, it requires a broader understanding of the student as a whole child instead of just
a learner. Caring for the whole child includes caring for both academic and nonacademic growth.
It includes truly getting to know aspects of their way of life and culture and accommodating
learning to benefit and empower them. By caring for your students and building and expanding
upon that connection, educators are able to attend to both the individual and the academic
performance while creating a child-centered learning environment (Gay, 2018). A child-centered
environment is one that is based on people and shared learning experiences. That being said, the
curriculum should be no different, and should be student focused. As a history educator, this is
especially crucial. As the research will suggest, to fully create a dynamic and effective history
curriculum, the curriculum needs to have three major components; mindfulness is displayed
throughout planning and instruction, the curriculum adheres within culturally responsive
teaching and social emotional learning practices, and the nature of the curriculum focuses within
the full truth of historic examples.
A more humanistic and holistic approach, one that emphasizes the importance of
individuals and all peoples to history education, is needed for countless reasons. To keep things
relatively short, history is taught not only as of the truth but with not-so-subtle hints of
glorification. This leaves little to no room for reform. History is a collection and study of data
and the facts are presented. It is the job of the historian to make sense of the data within the
context and environment in which it is found. History has and always will repeat itself, and it is
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clear things are reaching a breaking point. With massive social unrest in our nation, as well as
bridges between sides being burned left and right, education is the only way for true reform and
justice. True, inspiring, and invigorating education, not just one that scratches the surface and is
based in Eurocentric values and opportunities, is necessary in order for all of our students to
succeed.
A humanistic curriculum should include who historical figures were, how they had to get
there, and what they had to do, factually, not sugar-coated. The context within history is one of
the most important elements educators leave out. Each of these individuals are real people and to
deny students that aspect of humanism and humanness is to keep students intellectually
immature (Loewen, 1995). Another reason why the true stories and context of history
desperately needs to be within the curriculum is due to the systemic and institutional effects that
historic policies have on our current students. Income inequality is continuing to worsen, which
has a proven negative effect on the quality of districts as well as achievement. The achievement
gap among poor and working-class students is also dramatically rising with online learning and
other subsequent effects of the global pandemic (Howard, 2020). At a time where tensions seem
to be rising and problems within our institutions are continuing to worsen, it is important now
more than ever to ensure an equitable education is offered to every student.
The first step in creating a holistic curriculum is to begin incorporating mindfulness into
the learning experiences and classroom routine. Mindfulness is the basic human ability to be
fully present, aware of where we are and what we’re doing, and not overly reactive or
overwhelmed by what’s going on around us (Jaret et al., 2021). Mindfulness involves guided
breathing, imagery, and other variations that involve both the body and the mind. The goal is to
reduce stress, and although it is a deeply rooted religious practice, it has been assimilated into
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Western Civilization. Mindfulness is a practice that has been around for centuries, however with
various spikes in mental health problems, it has been adopted to soothe the brain. Studies have
shown that implementing meditation into the classroom for three or more minutes is proven to
show an increase in student happiness (Strait, 2020).
Not only does the practice of mindfulness follow the approach of caring for the whole
child by providing students a tool to cope with their mental health and ability to focus and be
present, but it is also a valuable academic practice, especially among at-risk and urban youth.
The increase in both student happiness and awareness allows individuals to take a moment and
reassess the situation before taking action (Aguilar, 2020). As Aguilar summarizes, at-risk and
urban youth benefit personally and educators benefit from acting out of implicit biases.
Mindfulness has also been found to be extremely effective for at-risk youth, who often face
disciplinary measures. By creating and modeling a routine for students, it provides them with a
healthy coping mechanism they can begin to practice in their personal lives. It also demonstrates
community, as students are participating in an activity together and will begin to associate one
another with the peace and safety that meditation can provide (Frank, 2014). Mindfulness also
creates a culture of growth, perspective, and patience. It prevents a classroom environment
riddled with over-reactions. Black male students are 15.5% of our schooling population, however
account for 39% of suspension rates (Aguilar, 2020). Intentional or unintentional, when
practicing mindfulness, barriers of our own implicit biases and prejudice begin to break down.
Falling within the rising practice of Social-Emotional Learning, meditation provides students
methods of stress and emotion regulation, which will begin to improve immune functions and
other barriers prohibiting the student from authentic learning. Mindfulness is a direct tie to a
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holistic approach, as it is caring for the entirety of the student, not just their academic
achievements.
The second step in creating a holistic curriculum is to ensure that it adheres to the
culturally responsive teaching pedagogy. Culturally Responsive Teaching is one of the most
important factors of this curriculum, as culture is deeply ingrained in everything we do. To care
for the whole child, cultural literacy is essential (Gay, 2002). This pedagogy states that culture
counts and it is essential to all of us in the most basic of levels. Diversity in this country is
continuing to rise today, and more so tomorrow. Because of this, educators and school districts
must act now to suit the needs of all of their students, not just European Americans. The
curriculum needs to be comprehensive and inclusive, multi-dimensional, empowering,
transformative, as well as humanistic. As Gay (2018) states, “Culture is deeply ingrained in all of
us as individuals and as a collective, by educating all students the same is a form of modern-day
assimilation” ( p. 63). Another addition to this is knowledge of other cultures' preferred learning
methods. Culturally responsive teaching often uses various practices in the field of education
including Social Emotional Learning, Collaborative Education, and Project-Based Learning.
Another way to incorporate the holistic approach is to promote academic growth and
integrity within our students. Many of our grading practices, although seemingly innocent and
unintentional, can be vastly inequitable to our students. For instance, grading for participation
and effort can make the inequality gap feel greater for some students. In many cases it's not that
students don’t want to participate, it’s simply that they can not and do not have the help to
achieve at their highest capability. It is also essential to create a bias-resistant classroom, which
includes eradicating extra credit, late grades, participation, and homework. All of these policies
benefit high-achieving students with intrinsic motivation, but it directly penalizes students who
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need more differentiation and scaffolding throughout the learning process. Feldman (2018)
argues that the best assurance is to provide an equitable grading system for students in projectbased learning and only grading summative assessments. He states that the grade reflects what
students know, not the learning process, and to grade on anything else is directly inequitable..
Although it seems as if these ideas are in direct conflict with the holistic approach, they stress a
growth mindset. Instilling a growth mindset requires rigorous formative assessment and
proficient assessment literacy knowledge. On the opposing side of this argument, under the
realm of the critical race theory of education, is the idea that testing is inherently racist.
Standardized testing was established with the expectation that racial minorities were expected to
perform poorly (Khalifa, 2013).
Another way to provide a humanistic approach to the curriculum is to avoid late grading.
There are various reasons for students not submitting assignments, some of which could include
food disparities, being un-homed, lack of support, and even lack of confidence in the assignment.
Students could fear that a bad grade would hurt their grade and even their self-esteem. When
students receive a grade of “0” it can be extremely hard to achieve a proficient or even a passing
grade throughout the semester, which plummets any and all intrinsic motivation. The only
equitable way to solve this issue is to have students complete the assignment, which is also the
only way to ensure accuracy in student achievement data. When educators grade for equity, they
are also grading for accuracy.
When creating a curriculum that provides these pedagogical approaches, marginalized
groups must be at the forefront of the discussion. Teaching through the lens of various
perspectives within a history classroom provides students with a more accurate version of
history, as well as a broader context to connect to today's issues. When educators enrich the
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curriculum with stories of marginalized communities, history is brought to life. Textbooks are
often used as the foolproof method of success in both teaching and learning. However, textbooks
rarely contain multiple perspectives, and often show a European American perspective displayed
as truth. With the addition of marginalized stories and multiple perspectives, students are given
the space and the guidance to create and form their own perspective through the use of critical
thinking. Textbooks often overshadow events that border upon controversial or taboo, leaving
inadequate critiques of history and ample information that could harm the narrative of
Westernized culture.
History is perhaps the most humanistic subject within the school system: however, that
often gets lost. Every historical event that is studied was created and completed by individuals
that had families and loved ones, just like all of us. The events of the past are carried out by
individuals, often with power, and affect opposing individuals, often with very little power.
History is far more complex than a collection of facts. Historical figures are nuanced individuals
and the curriculum should demonstrate that. It should cause students to think about more than a
recollection of facts. In addition to the personal and academic improvement this curriculum will
have upon students, incorporating and modeling these behaviors is further strengthening the
connections of the National Council for the Social Studies standards: culture, people, places and
environments, individual development, identity, individuals, groups, and institutions.
Alignment of Project with Program Outcomes
This project will align with the goals and learning outcomes of the Masters of Science in
Education Program as it effectively uses advanced content knowledge and educational
technologies when developing an action plan and curriculum for students. It does so by
incorporating mindfulness into students' daily practice and by utilizing culturally responsive
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teaching into a history curriculum that requires deeper understanding of the subject and the
peoples who were affected by it. These actions can be done through a variety of technologies and
computer-based apps and websites. The two websites and instructional assets that are the most
used within this project are SHEG-Stanford History Education Group as well as Life Magazine
Photo Archive.
Throughout this project, various data from school districts was collected and analyzed to
discover more about the various humanistic approaches to classroom education. As this project
has been based upon several academic theories and I do not have a classroom of my own, data
has not been collected to confirm the validity of this project. However, this project involves
directly applying humanistic and holistic learning theories into the curriculum and, therefore,
into the educator's pedagogy.
I designed a unit of study based on the ample research and data that I have collected that
proves a humanistic and holistic approach is a necessity in our school systems. Within this unit,
it includes six detailed lesson plans that adhere to a holistic social science curriculum. This
project is designed using the C3 Framework based in College, Career, and Civic Life. It also
adheres and enriches the National Council for the Social Studies as well as the newly updated
Oregon Social Studies Standards and Ethnic Studies. The curriculum engages students in
Project-Based Learning as well as opportunities for Collaborative Learning. Not only will
students be explicitly instructed in self-regulation and self-assessing practices, but throughout the
design of this project I will be consistently practicing self-assessment.
Action Research is a necessity within the social sciences as it is with this research project,
as it validates or invalidates the research process. Often the first hypothesis is wrong, so
examining all aspects of context are the only methods of finding the truth. This will be directly
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implemented within the curriculum. Social Science is just that, a science which involves
uncovering and examining evidence, not just memorization and facts.
This project may be used as a viable tool to combat inequity within our school systems. It
can be used in addition to various findings that show when culture and care are at the forefront of
student learning, change will transpire, of which brought by the likes of Geneva Gay (2018) and
Tyrone Howard (2020). Gay time and time again pushes that caring for our students is essential
for their growth, each aspect that makes them an individual should be illuminated within the
curriculum. Howard consistently makes the case that culture should be explicitly taught and used
within the curriculum, and that each culture has different learning styles that should be evaluated
and utilized by the educator, and not penalized. The curriculum is a small, but important element
to the greater picture of creating an equitable education for all students. This project entails a unit
of instruction with a strong emphasis on humanistic instruction. It includes six detailed lesson
plans encompassing a holistic based curriculum. I chose to display this as a presentation entailing
the importance and research behind each classroom activity.
Within this project, I have created a holistic social science curriculum, one that is based
on caring for students' mental and emotional growth, cultural growth, as well as academic
integrity. I have created lessons, activities, and assessments that are enriching, engaging, and
equitable. The purpose of this project is to create a model for other educators to format future
lessons upon. The goal is to aid in closing the achievement gap and building up all of our
students, not just the ones that fit our standard model of learning.
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Chapter Two - Literature Review
Rationale
A humanistic approach to learning is essential for both the quality of our students'
education, and for their experience as individuals both educationally and personally. We need to
teach students to not only achieve their highest goals, but also be the best person they can be. A
humanistic social science curriculum is one that is designed to showcase the true nature of social
science while building each student up as individuals in a community. It provides students with
the tools to be successful in all areas as they grow within the system. To do so, a three tiered
system needs to be in place: one that provides and supports for students mental, emotional and
cultural growth, as well as promotes academic integrity. A rigorous and enlightened curriculum
needs to be established while implementing practices that support our students with equity. The
reasoning behind this research is simple. It is aimed to help the students who have been
continuously slipping through the cracks. A holistic social science curriculum empowers the
students as both learners and as people. It is a rigorous and enriching curriculum that is designed
to provide students with multiple perspectives, a deep dive into the real nature of context clues,
and critical thinking skills. This empowers all of our students, not just some.
The Eurocentric education system has been proven to widen achievement gaps for
minority students. Not only do minority populations test scores trend lower than Caucasian
students, but the disciplinary rate is also much higher, as well as unemployment rates. College
attendance for American Indian/Alaskan Natives has remained at a constant 2-3% for the last
forty years, while Hispanic and Black students remain under 20% (Khalifa, 2018). A change is
imminent, and I believe that a curriculum that incorporates all students will provide a much
needed push for students' intrinsic motivation. However, a curriculum cannot make change
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alone, it needs to be accompanied by a Social-Emotional Approach to Learning. A caring
dynamic needs to occur within the walls of our schools and within the confines of our
communities. In order for students to learn, emotional as well as physical safety and security
needs to be the top priority for educators. An option to ensure this safety and equity through data
is through Culturally Responsive Approaches to learning and to the grading system. With a
multi-dynamic approach to social science curricula, dynamic growth in our students, and in our
systems can blossom. Knowledge is the key to liberation, and without the tools to garner it,
students may be rendering it useless.
Methodology
I used both EBSCOHost and Google Scholar to discover articles and discover trains of
thought that needed to be explored. Some of the key items that I researched included “equity,”
“culturally responsive learning,” “mindfulness and classroom,” “social-emotional learning,” and
“equitable educational strategies.” I chose to search these ideas because in order to maintain a
humanistic and holistic approach to social sciences, the approach to the curriculum needs to be
the same approach to the students. In order for successful learning to occur, students need to be
treated as individuals, with various differences that should be celebrated, not ignored. Culture is
deeply ingrained in all of us as individuals and as a collective, educating all students the same is
a form of modern-day assimilation (Gay, 2018).
I considered two major aspects when discovering my findings: if the research was
conducted through a standards-based curriculum, or if the research that was being conducted had
direct ties to students. I included the final requirement because too much educational research is
performed outside of the classroom, often losing perspective of what affects learners. As a
society, we have continued to practice interest convergence in our school systems. Progress for
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the marginalized in our education system and all other systems is only made when white society
profits (Khalifa et al., 2013). The purpose of a holistic social science curriculum is to build upon
marginalized stories and geared towards students who continue to fall through the cracks. When
I began the research process I was able to find seven readings that support or negate these claims.
I then discovered hundreds of findings reporting on the positive effects that Social Emotional
Learning has on students, as well as Culturally Responsive Learning and the ways that it
intertwines with our everyday practices.
Findings
The majority of research-based educational practices are based on the demand for
change. As achievement gaps are widening and graduation rates are declining, it is becoming
more and more evident that our students need more educational approaches that are geared
towards them. This confirms the research that I am conducting and the findings that I discovered.
As years go by, the achievement gap and inequities between students become more and more
visible, and so do the divides in our society. Researchers are convinced that the way to solve
these issues is through education. To take it one step further, some say that the key to the divide
and rift in our nation could be mended with proper civics education. As a whole, civics education
receives $0.05 per student per year as opposed to $50 for STEM (Challenger, 2021). It is clear
that there is a rift within our education system, and marginalized students are being punished by
it. The research supported these claims and provided three key solutions: a child-centered
curriculum that empowers, engages, and inspires learners; teaching with a social-emotional
approach and pedagogy, implicitly and explicitly; and having equitable foundations within the
classroom. Research continues to make one thing clear, it begins with the educator. Change
cannot occur if there are implicit biases clouding judgment.
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Mental and Emotional Growth
A focal point within the research that I discovered was in the realms of Social Emotional
Learning. As stated previously, Social Emotional Learning is a relatively new learning strategy,
but one that has inspired the majority of our educators. It is based on the belief that in order for
true learning to occur, teaching to the whole child is essential. In fact, there is no such thing as a
“typical student.” Atypical and typical students are often discussed with educational research and
even educational dialogue to measure students' needs. Each of our students has some ailment
affecting their learning. We absolutely cannot continue to put our students in categories. Students
have diversifying needs as an individual with a rich background that all students carry into the
classroom. Due to this, accommodation needs to occur for our students depending on what
supports their learning. As an educator, in order to do this successfully, a base knowledge of a
student's educational needs institutionally, personally, and instructionally needs to be obtained. I
found that Kampen’s (n.d.) research directly supports these theories. He states that it’s essential
to begin with yourself, and the view that you currently hold. Educators are unable to make
headway in easing the achievement gap of marginalized students if they are still holding on to
underlying biases. It is essential to be flexible with your teaching styles, and adapt to student
needs. Kampen also discusses the need to address any behavioral issues while it is happening, as
this creates a higher opportunity for growth. It is recommended to pause, address, and discuss,
creating an equitable classroom that not only holds high standards for their students but provides
a safe community (Kampen, n.d.).
While delving into Social Emotional Learning, I discovered research from Wlodkowski
and Ginsberg, (2003). Within this research, it became abundantly clear that it was filled with
solutions and possible teaching methods to introduce immediately into the classroom. Of which
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it states how important it is to relate teaching, content, and even standards to the cultural
backgrounds of students. To ignore these norms of behavior continues to provoke resistance.
Previous research has shown the incremental negative effects of the educational use of
westernized practices within our school system and that statically it is proven that minority
students face higher rates and harsher disciplinary action (Wlodkowski & Ginsberg, 2003).
Every culture has different norms of behavior and to teach to the whole child, a classroom needs
to empower race, ethnicity, gender, social class, region, religion, and family that is intertwined
with their work. Within our current education system, students are no longer asked to be an
individual, but rather a member of the system. Students cannot learn unless they feel safe, and a
major aspect of safety is feeling included and respected. To motivate our learners we need to
embrace the aspect of culture, as well as emotion that is socialized through culture (Gay, 2002).
Being and feeling represented as both a culture and a person within your community can bring
positive affects to our intrinsic motivation, especially in learners. (Wlodkowski & Ginsberg,
2003). Students need to be treated as individuals as the intent is to understand the student
perspective to best educate that student.
Another piece of work that I deem relevant for this research is in the works of Anderson,
(2015). Anderson suggests that a combination of SEL and common core would best benefit
students. He suggests that educators must implement five key areas into analyzing what we are
teaching and learning; self-awareness, self-management, social awareness, relationship skills,
and responsible decision-making. He is also a proponent of small-group work, stating that when
students get the opportunity to see these behaviors being modeled, they find higher learning
success (Anderson, 2015). This not only gives the opportunity for academic success, but it also
implements a community based environment for students and emotional growth. Additionally, it
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is essential for educators to value the relationships that they hold with our students. For some
students, it might be the safest adult relationship that they have. Not only do we need to
understand this from a support perspective, but also from a learning process. Students who feel
unsafe cannot excel to their full potential. As an educator, it is my goal to ensure each student
reaches their highest potential. Caring relationships foster this success and commitment to
learning, not only in the short term, but these dynamics have been proven to show long-term
benefits within the adult lives of former students (Vega, 2015).
Implementing Social Emotional Learning practices within the educational system is
critical to the development of the next generation. While researching Social Emotional Learning,
it became clear that the practice of mindfulness falls within the construct of these ideals and
practices. Mindfulness is a process in which we observe our thoughts, emotions, preferences, and
personal biases (Aguilar, 2019). One of the reasons that mindfulness is beneficial is that it's main
focus is to deal with the underlying problems and challenges. The roots of our problems are often
what we deem as underlying issues. Issues that have not been brought to the surface, whether
intentionally or unintentionally, have the potential to stunt student learning. Oftentimes, it's hard
to take account of underlying racist tendencies as they are so tucked away from the surface that
individuals themselves are unaware. In the study performed by Aguilar, it became apparent that
even when the momentum is being pushed towards cultural responsiveness, that underlying bias
can stall the movement. Women of color are unconsciously interrupted far more than any other
member of the population, 22 times over the course of 8 meetings. Their white male counterpart
was never interrupted (Aguilar, 2019). Mindfulness is a valuable tool that we can use in hopes to
uncover underlying biases within ourselves, in order to correct previous injustices. With enough
time and practice, mindfulness is shown to decrease stress and increase a serene mentality, one
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that takes a minute to assess the situation instead of reacting. The purpose of integrating
mindfulness into a Social Studies Curriculum is that it creates not only a community of safety,
but one that recognizes and attempts to change poor patterns of behavior. The key to this is to
incorporate mindfulness into everyday learning opportunities. By modeling these behaviors and
explicitly teaching them, students' empathy and security can spark change.
One train of thought on how to best implement these practices is to focus the need on the
root causes of the community’s trauma. The reason that this is important is that the community is
the central aspect of any society and school system. The key is to build strong communities and
strong schools. A student cannot grow if they are not supported and in a safe learning
environment. Educators need to understand that the child and the community often go hand-inhand, sharing multiple forms of adversity. Ellis’ research focuses on a program that attempted to
mend these wounds. The team enlisted various experts and insights that dealt with systematic
adversity and the effects that it had on every member of the community. Enlisting the public and
private resources to foster equity, safety, and racial inclusion, they performed the research with
trauma-informed approaches. They worked using the best restorative practices that care for the
deep-rooted needs of the community (Ellis, 2020). A school system cannot survive a community
that is in shambles, and to fix the root of educational issues we need to better help our
community.
Another major reason that Social Emotional Learning practices need to be implemented
directly within the curriculum is so that we best support our students and provide them with
coping strategies and tools that could benefit them for the entirety of their lives. SocialEmotional Learning attempts to reduce the harm done upon our children and to focus on the
student's psychological and emotional needs, not just academics. Keel’s research states that when
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using traditional methods of discipline, which are typically more punitive than not, this increases
the risk of behavioral problems. It also strips away some of the “safety” within our classrooms.
As educators, it's important to continue a strategy of emotional neutrality, by not taking anything
personally, understanding and mitigating individual triggers, and depersonalizing any negative
behavior. Children typically demonstrate how they feel before they are able to communicate their
actions, sometimes outbursts are caused by a lack of safety (Keel, 2018). By approaching
behavioral concerns with a trauma-response approach it allows educators to be proactive, use
positive behavioral corrections, have trust within their classroom, and use supportive
instructional discipline strategies. Through this approach, the cycle of trauma can be broken.
However, it does require consistent support, empathy, and validation of your students. Students
also need to have limited risk expectations, and an increased opportunity to collaborate with one
another.
Cultural Growth
Culturally Responsive Teaching
Another major theme within the findings is that there is an essential need to promote
cultural responsiveness and equity within our school system. Equity is understanding that each of
our students has different levels of need and support. When promoting these fundamental
principles, research shows that the best way to do so is by connecting students through shared
experiences of one's cultures. Examples of this are as simple as incorporating cultures within the
classroom artwork to promote a culture of inclusivity, creating a multicultural based curriculum
for students, and integrating storytelling and shared experiences into daily work. Gay, (2018)
was the breakthrough author of this theory, and her work has since spawned various other studies
that support her initial findings such as Muhammed Khalifa (2018). Khalifas work, for example,
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is everpresent in these findings about Culturally Responsive School Leadership and builds upon
Gay’s initial ideas. Culturally Responsive Teaching has three editions, with a heavy suggestion
for more editions in the future. The reasoning behind updated editions is that as a society we are
ever-evolving and our cultures are expanding and new traditions are being made. It is essential to
keep this door open for the future and to acknowledge that these are not always going to be the
right answers. But for now, this is the best information that we have to support our students.
Connecting students' culture to the classroom not only enriches the learning process, but
provides emotional growth and support for students. Representation is important. It should be
noted that globalization is massively diversifying our population, and our Eurocentric methods of
education are going to become less and less successful. One of the key statements that I have
taken away from Gay’s work is when we care for our students we are attending to both personal
and performance matters. No teacher enters the field if they don’t care about their students, but
do we really care for each and every one of them? Do we take enough time to embrace their
individuality and empower them as learners and as people? Do we incorporate their personal
identity within the curriculum, and acknowledge the demand for ethnic imagery and
representation? Gay states that “Many believe treating students differently because of culture is
discrimination, wrong it would be modern-day assimilation to not” (Gay, 2018, p.63). This is an
extremely vital element to this project. To best serve the needs of all of our students, treating and
celebrating their cultures as anything short of important would be a disservice to our students and
our community. Within my work, I incorporate various forms of Culturally Responsive Teaching
in the curriculum, with educational opportunities studying multiple perspectives as well as
engaging students with multiple learning styles.
Equity Based Policies

22

Another aspect of Cultural Growth is to integrate Social Capital Networks within your
school systems. A social capital network includes parents of all races, especially those within a
marginalized group, and its efforts are to promote what is best for their students (Khalifa, 2018).
It provides another layer of equity within the school system. Social Capital Networks are
typically created amongst a leadership team, however an educator can do the same within their
classroom. This gives parents and guardians a direct line to their students' education. It provides
empowerment between family members and could even promote more of an educational
environment at home. Parent/Guardian involvement is a critical aspect of culturally responsive
teaching and an equitable education. This can be done through parent meetings, through the use
of an email chain, and various other manners. The key idea is to find a way that works best
within your community to encourage parental involvement. Social Capital Networks provide
structural equity for patterns of inequity and it implements a building block of change. Guardians
know their students the best and these networks are a direct link for change.
Another author that follows the same concept of equity is Joe Feldman (2018). Feldman’s
work is predominantly focused on equitable grading styles. He provides a history of how grading
became such an important factor in the classroom. The reason was the Industrial Revolution.
He suggests that during this time period, the theory of learning became wildly popular in
both schools, and in factories. Within Feldman’s work, I have chosen three key principles to
establish in this project and within the succeeding practice. He states that project-based learning
supports learner achievement far more than former summative assessments, that grading for
participation/effort can surface various implicit biases as well as directly benefiting already high
achieving students, and lastly that the grading scale needs to be adjusted. Feldman suggests that
project-based learning, combined with a well-constructed rubric outlining the necessary

23

functions to display knowledge, is the most beneficial for student interest and achievement.
Through project-based learning, students have the opportunity to expand and create based on
what they already know. They have the ability to mold the requirements into the creation of
knowledge. He implies that the grading for participation and effort are often hurting those who
need it most. High-achieving students often hold the natural intrinsic motivation needed to obtain
these grades. Another major fault he suggests is grading for homework. When homework
becomes graded it becomes a punitive process, one met with fear or frustration, instead of an
active part of the learning process. The last key point that is directly intertwined within this
project is minimum grading. This is a policy where instead of a 0-100 scale it is 50-100
(Feldman, 2018). A policy of minimum grading, as well as accepting all late work, allows
students to see the value of their work and that through the semester they are able to raise their
grades. It promotes a growth mindset within the classroom as well as a safe environment to
engage in the learning process.
Academic Growth
Within the realm of curriculum change in the classroom, research has made it clear that
two key fundamental shifts need to occur. Administrators, Educators, Parents, and Students need
to shift from a punitive mindset to a growth mindset. Secondly, the resources that are given for
student growth and progress must display the entirety of the facts, not just the glorifying ones.
These two shifts go hand-in-hand as a factually accurate social science curriculum will insight
intrinsic motivation within the students, while a growth mindset will provide a safe community
for students to grow in.
Academic Perspective

24

By creating a learner-centered environment, it empowers the learner to take action of
their own progress. Within this setting, students are leading their learning and they are taking
charge of their own education. Practices like these can massively influence self-advocacy and
self-regulation. It teaches students to pursue their own needs in a safe environment. A learnercenter environment also allows students to build foundations and concepts at their own pace
without the fear of failure (Alanzi, 2017). In fact, in a growth-centered classroom, mistakes are
supposed to happen. Alanzi’s findings are based on relatively small research studies through the
use of expansive research. Growth-centered classrooms saw improvement in marginalized and
low-achieving students. Alanzi delivers the findings in more generalizations without data. This
can lead to faults in the research, and less credibility. Without evidence of child development and
growth, it can lead us to believe that these are empty statements. However, these findings paired
with educational data support the goal of the research, as well as mine.
One author that I found continually throughout the research process was Lynn Davies.
Davies has several research-based publications that discuss curriculum development. Davies
stresses the importance of assessment when implementing a growth mindset. Assessment for
learning involves a variety of formative assessment tools, the most basic include student
involvement, and feedback. The importance of mistakes within the learning process is stated
through a variety of the publications. Davies continues to make this point by saying that without
an environment that supports all aspects of the learning process, students will not only set
underwhelming academic goals, but may not reach them (Davies, 2007). Although Davies is a
credible and powerful force, very little of this is research-based. The majority of the findings are
broad, expansive, and tends to veer more towards philosophy than a collection and publication of
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data. This being said, Davies provides ample examples and cites other authors to support their
initial research.
Carano (2010) also supports the theory of an essential need for curriculum reform. He
suggests that the majority of 12th grade students scored below proficiency in geography courses.
Carano’s research uses informed findings to support the ever-present point that our geography
curriculum is, to put it simply, terrible. This may not seem like a major issue within education,
but it is. Without proper geography skills we lack the comprehension of the world around us and
how intertwined we are as people. Carano’s research is heavily influenced by the most recent
NSSS Model, using the C3 Framework, College, Career, and Civic Life, which is the updated
standards for Social Science Curriculum. I found this particular piece of research to be
beneficial, as it is modeled after the same set of standards that I plan to base my curriculum on.
Bambrick-Santoyo is another common name within curriculum research. He states that
there are four fundamental building blocks of the curriculum: assessment, analysis, action, and
culture. He states that all four are essential for an achieving curriculum and even an achieving
student (Bambrick-Santoyo, 2011). Bambrick-Santoyo’s research often highlights the faults
within our educational system, but doesn’t provide many solutions to the problem. Most of the
research that suggests an essential need for curriculum reform does so with fairly slim data.
Instead, much of this research is done through broad and expansive lenses. Achievement data is
used, however, but the research was so extensive that it is often challenging to secure authentic
and accurate data.
Misinformation within Curriculum
A concern within the Social Science Curriculum is the tendency to overlook factual
realities in our world. Take the way we teach Slavery for example, we sugar coat the truth in

26

order to protect our students, instead they become naive to the realities of our world and the
effects that are everlasting. Not only can this be proven by the mass influx of misinformation that
is spreading rampantly through our country, but by the fact that some of our world leaders are the
ones perpetrating it. It is clear that there is little to no regard for history in our world today. If so,
events such as the ones ever-present in our 2022 society would not be taking place. History is the
epicenter of our society, and to not treat it as such is irresponsible. We teach history as the
glorification of past leaders and fallen heroes. We don’t look at the intricacies of what makes
them, their actions, and their policies, human. As educators, we have cast a light on the true
nature of this world and its actions, and therefore consequences. In a sense, it was for the
protection of all parties, as long as they benefited from the system that was created. However, it
completely disregards both the context and the abuse of marginalized groups. It ensures that our
students stay intellectually immature and irresponsible, as well as continuing the oppression of
intellectual curiosity and those who have been overlooked time and time again.
The work of James A. Loewen (2007) brings up invaluable points regarding
misinformation. To begin, he suggests that textbooks keep students in the dark about the true
nature of history, and instead of presenting history as an organization of sugar coated facts, it
needs to be authentic. History at its truest nature is a fierce and rigorous debate of evidence and
informed reason. Loewen continues his research by saying that within a historical and social
science curriculum there are three major taboos: sex, religion, and social class (Loewen, 2007).
This is another form of keeping students intellectually immature. The purpose of evading these
subjects is to prevent any and all disharmony within a classroom, even if factual evidence is at
risk. Students, therefore, lack a complete narrative of history and the true nature of our society.
All of which, knowingly or unknowingly, perpetuates the cycle of inequity in our education
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system. I chose to include Loewen’s excerpts as a fundamental piece of the puzzle, as he is a
Harvard educated, critically acclaimed author, sociologist, and historian. His award-winning text
is fairly dated, dating back to 1995. However, the points that he is making and the consequences
he is suggesting are happening as we know it. A greater divide is occurring, and our sociological
contexts are being completely disregarded. The text may be outdated, but the work is everlasting.
Another key aspect of misinformation is how we showcase marginalized groups within
the curriculum. Marginalized groups within history play the role of a supporting cast to a
Caucasian-dominated world. Minorities in textbooks are discussed within the confines of how
they interact with white society. This issue exists in all minority populations. However for this
particular literature, it is within the confines of Black History. Lagarret J. King is a former high
school teacher, who has now been published in numerous, award-winning works that focus on
teaching and learning about Black history and race. King’s (2018) work has a direct bias as he is
a Black man from the south and often speaks about the injustices that he has personally faced.
King’s work can border along the lines of controversy. Even if the views are deemed extreme,
they are vital pieces of the puzzle. They provide context and true emotion of what some
populations in this country feel. To discredit this version of reality would provide a tilted context
to the research of this study.
King’s research states that there are three major eras of black history: enslavement,
reconstruction, and civil rights. This perpetuates a viewpoint that the only history of Black
people is oppression, suffering, and liberation. In fact, the great majority of Black history
discussed in a classroom pertains to breaking barriers within white society, as if that is the
standard to be achieved. King also suggests the discrepancies in teachings about Black leaders.
Black Messiahs- a.k.a Black leaders, who have broken barriers in white society are infallible and
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godlike, all being able-bodied straight males. This miseducation not only succumbs our students
to accept untruths as fact, but it continues to promote subhuman mentalities for those of the past
(King, 2018). It creates dissonance and a divide within the curriculum, almost as if history has
been strategically edited to be family-friendly, resulting in systematic faults in our society.
History is designed to be discussed, pondered, and learned from. When students are given
half-truths they are simply unable to develop critical thinking skills. Patriotism and critique can
and should go hand in hand. As King states “education equals liberation.” As someone with a
pedagogy of “education is the key to success,” I decided that although controversial, as he is a
proponent of the Critical Race Theory, the ideals that we shared were invaluable to this project.
The Critical Race Theory is currently being barred from certain education systems due to the
advocacy for marginalized theories. I include King, frankly because the advocacy to remove
these aspects of our history directly shows the faults within our system, and the inaccuracies of
the truth within the Social Science classroom. King has invaluable statements that directly
support and emphasize the necessity of the goal of this project. King finishes his research by
providing one crucial piece of advice “teach through, not about, black people '' (King, 2018 p.
372). I would like to point out that I say these ideas are controversial, not because I deem them to
be. I say this because as of right now states are denouncing theories with similar ideals within
their education system. Not only is this a validated and credited theory, but it is one that draws
context to the histories and stories of members of our society.
Conclusion
The research shows that a child-centered social science curriculum can have an
abundance of benefits for our students. By tending to the needs of the whole child, we are
actively supporting them as individuals and throughout the learning process. Education has the
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power to move mountains, not only for the individual, but for the collective. Education about the
true nature of our society and our collective histories is only destined to humanize one another.
As a historian, it would be malpractice to accept the first piece of research as fact. So why are we
doing that for our students? Why have we accepted the traditional model of education, even
though it is proven to benefit some, and hurt others? It is our jobs as educators to alleviate the
ever-growing achievement gap. In order to complete this seemingly daunting task, a simple three
step approach needs to be implemented: caring for students mental and emotional growth
through both mindfulness and Social-Emotional Learning, caring for students cultural growth
through a variety of equitable and culturally responsive practices, and through a rigorous
curriculum that is enriched with multiple perspectives and incorporation of a variety of learning
styles. Change for our marginalized community as within our grasp. Inaction will continue to
perpetuate this vicious cycle of inequality that is ever-present in our educational framework.
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Chapter 3 - Project Design
Overview
The purpose of this project is to create a comprehensive and cohesive Social Science
Curriculum discussing the Pacific Front during World War II. The central focus of this unit plan
is that students are able to analyze history and context, and discover how they both played a role
in the events of the Pacific Front, both internationally and in the United States. I have created a
unit plan that is intricate, yet at the same time leaves room for expansion and growth. In order to
do so, the unit plan creates a structure for future educators, as well as myself, to build upon. It
creates a format, baseline, and tools that educators will need in order for each of their students to
be successful. A curriculum in which every student has an equitable opportunity for success is
the most important aspect of this project.
This project is designed to increase the diversity within student learning and uncover
aspects of history that bring to light the histories of marginalized groups. It poses questions and
requires students to think critically and assess, not only the aspect of the curriculum, but also the
context of the environment in which the events occur. This curriculum is child-centered, it
focuses on the mental well-being of the student, and it emphasizes the humanity of history.
Consistently throughout the unit plan, students are posed with questions requiring them to think
as if they are experiencing this piece of history, as well as enticing them to create alternative
solutions. The purpose of such is to increase student growth and to reach the highest level within
Bloom’s Taxonomy, to create. At the conclusion of the unit plan, students are asked to create an
alternative reality, one in which they are the deciding factors in history. To do so requires an
extended knowledge within the subject matter, of which the students are the leaders throughout
the curriculum. Student-centered activities and discussions are within each lesson, as well as
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student-based learning and discovery. This was a central factor in this project. Students must feel
empowered within the learning process and the educator should act as a guide for their students.
Context
This curriculum is designed with the classroom and district in which I completed my
student teaching in mind. Because this is where I have had the majority of my experience being a
classroom educator, I have incorporated Grand Island Senior High’s (GISH) students’ needs,
academic level, and their interests within this curriculum. As these factors vary from classroom
to classroom, iI left room for instructional growth. The student population at GISH is majorityminority, and the student background greatly varies. Within the classroom setting, there were
students who came from uber-wealthy backgrounds, as well as students who needed to sleep
during quiet time, as they work night shifts for their families. I mention this because it is an
extremely important factor in the development of safety and security within the classroom, as
well as the perspectives and ideas that come from these vastly different experiences.
Incorporating each student's background within the instruction and pedagogy was something that
I wanted to focus on. However, I think the best method of this is not only to begin to practice
mindfulness, as students begin to unpack any implicit biases within, but also to incorporate a vast
amount of Social-Emotional concepts within the lesson planning.
As I mentioned previously, the unit plan is designed to accommodate previous lesson
plans that I have built and designed throughout my undergraduate experience as well as in
student teaching. It has been designed to fulfill the requirements that our students need, as well
as formatted to align with GISH’s lesson plan policy. Although this lesson is based on Oregon
Social Science Standards, I used the student population I worked with as a guide for specific
interests and scaffolding. I did so because I am familiar with this method of planning and student
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population, and in doing so I have the knowledge that not every teacher has the ability or the
time to develop fully comprehensive lesson planning. The unit plan can be utilized as an
alternative that clearly addresses aspects of students' needs, as well as provides a template for
any educator to recreate. Most importantly, this lesson plan is designed to inspire students to dig
deeper within history and within themselves.
To create a unit plan that is culturally responsive and relevant to the students, I not only
looked at the most recent research that can best help my students, such as Gay (2018), but I also
looked at how to adapt this pedagogy and bring it into the curriculum. Implementing culturally
responsive pedagogies was essential to this project. I did so by creating a unit plan that serves all
students and shares and directs history that usually isn’t discussed. This unit plan focuses on the
Pacific Front. In typical unit plans covering WWII there is a great focus on the Western Front,
however, very little time is spent discussing Japan and Japanese Americans. I believe this is a
major fault within American history and I thought that it was essential to this unit plan. This
topic also allows for further discussion about one of America's greatest violations of human
rights. This lesson provides insight and instills conversations and critical thinking about the
fallacies of America and the decisions that we have made in the past, and how it connects to
decisions that are made today.
Before this unit of study, students must have knowledge of the global dynamics at this
time in history, which they will have developed previously in their units of study. Students also
need to have developed critical thinking skills and can use the context of what they have learned
to determine and predict what is to come throughout the individual lessons. Throughout the
course of the unit plan, the educator has several opportunities each day to perform formative
assessments on their students. These assessments are both in written aspects and as well as the
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involvement and dialogue of classroom discussions. This is not only an opportunity to expand
the learning, but to ensure that each student is on target and has the ability to move forward
throughout their individual learning process.
Unit Plan
Lesson Learning
#:
Target:

1

I can examine
the context of
the world
leading into
WWII.
I can evaluate
primary and
secondary
sources.
I can determine
both the
similarities and
differences of
Japanese
Americans'
perspective and
how it played a
role in
American
History.

Teacher Does...

Student Does...

Assessments:

-Teacher facilitates
mindfulness activity
-Teacher provides
Bellwork Activity.
-Teacher displays the
Declaration of War
video.
-Assign students in
group work- lower level
students with higher
level students.

-Students complete
Bellwork at the
beginning of the
period.
-Students complete the
worksheet discovering
primary and secondary
sources with groups to
complete and submit
answers to the research
questions by the end of
the period.
-At the end of class
students are asked
again to split in pairs
to create one
‘headline’ from a
Japanese American
Perspective and one
from the “American”
perspective.

Formative assessmentsincluding the assignment
provided, conversation
and questions, as well as
the outro activity creating
headlines from multiple
perspectives.
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2

I can evaluate
and critique the
events of
Internment
Camps.

-Teacher facilitates
mindfulness activity.
-Teacher provides
Bellwork Activity.
-Teacher displays
interview of George
I can empathize Nakata-Freedom is
and analyze the Fragile, to insight
causes and
conversation as a leadeffects of
up activity.
domestic
-Storytelling with
policies and
photographs discussing
why it occurred. Japanese Internment
Camps.
I can analyze
-Utilizing a close
and determine
reading of “This is
how this could
War!” as well as
take place.
connecting storytelling
to the photographs
found at archives.gov
Facilitate group
discussion drawing
emotion, critique, and
confusion about the
events just discussed.
-Emphasize the effects
on individuals.

-Students complete
Bellwork at the
beginning of the
period.
-Students are to take
notes through their
guided note sheet.
-Students are to
participate in class
discussion.
-Students will be
participating in a
think-pair-share
activity at the end of
the period.

Formative assessments
through the use of
questions, note taking,
discussions, and thinkpair-share activity.
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3

I can interpret
documents and
evidence within
historical
concepts to
understand the
thinking behind
events in
history.
I can evaluate
how people
interact with
one another and
the level of
equality within
this context.

-Teacher facilitates
mindfulness activity.
-Teacher provides
Bellwork Activity.
-Teacher introduces two
photographs, one being
an internment camp and
one being a
concentration camp.
This to inspire
conversation as well as
promote connections.
-Teacher introduces a
student project
discovering multiple
perspectives. Teacher
facilitates groups, and
highlights important
details providing
students with a rubric
the first day it is
introduced.
-Teacher acts as an aid
for today and the next,
being used to answer
questions and guide
students.

-Students complete
Bellwork at the
beginning of the
period.
-Students are divided
into groups of three
and begin to research
their group's
perspective. Students
are to use the questions
provided as a base and
build upon them.
-Students are able to
submit and present this
project in whatever
format they desire, as
long as the needs of
rubric are being met.
-At the end of the
period, students are to
participate in a 3-2-1
activity discussing
what they have
learned, fun facts, and
question(s) that they
might have.

Formative assessmentsclasswork, group work,
questions, progress the
students are making.
Majority of teacher-based
work is formative
assessment.
Project is based on a
summative assessment
rubric.

36

4

I can interpret
documents and
evidence within
historical
concepts to
understand the
thinking behind
events in
history.
I can evaluate
how people
interact with
one another and
the level of
equality within
this context.

5

I can formulate
and articulate
historical
questions as
well as
historical based
arguments.
I can do this
using
supportive
evidence and
documents.
I can address
the vast
inequities and
factors of power
that occurred in
the United
States during
this conflict.

-Teacher provides
Bellwork Activity.
-If students have
remaining questions
regarding 3-2-1 activity
this is discussed
immediately after
bellwork.
-Teacher acts as an aid,
and will answer
questions and guide
students.
-Teacher will provide a
friendly reminder of
expectations for the next
period and how students
are to align the topic
with the standards and
requirements that need
to be met-all found on
rubric.

-Students facilitate
mindfulness activity.
-Students complete
Bellwork.
-Students are
continuing to research
their group's
perspective.
-Students are to use the
questions provided as a
base and build upon
them.
-Students are to wrap
up the majority of their
work and have a good
grasp on what they will
be presenting during
the next class period.
-Students are able to
submit and present this
project in whatever
format they desire, as
long as the needs of
rubric are being met.
-Students are provided
the last several minutes
of the period to ask
any questions needed.

Formative assessmentsclasswork, group work,
questions, progress the
students are making.

-Teacher provides
Bellwork Activity.
-Educator answers any
final questions before
the groups present
-Educator summatively
assess groups as they
present
-Once each group has
concluded, the educator
will facilitate a class
discussion in order to
highlight key factors and
address any confusion.

-Students facilitate
mindfulness activity at
the beginning of the
period.
-Students are to
complete bellwork.
-Students have 10
extra minutes to get
presentation ready
-Each group will
present, when groups
are not presenting they
are to take notes, either
on guided note sheets
or another fashion.
-Students are to
complete an Exit
Ticket at the end of the
period.

Summative assessment
based on rubric provided.

Majority of teacher-based
work is formative
assessment.
Project is based on a
summative assessment
rubric.

Formative assessment will
be used with the Exit
Ticket.
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6

I can analyze
and evaluate the
impact of the
events
surrounding
WWII
regarding the
Pacific.

-Teacher provides
Bellwork Activity.
-Class begins by
watching two videosone of President
Truman, one of Japanese
Americans
-Wrap up day, facilitate
conversation about
I can identify
research and topics
discrimination
-Displays four more
as well as
videos-3 of JA
resistance based perspective and finally
upon ethnicity
of President Reagan's
and culture.
formal apology
-Facilitate discussion
about new videos
watched

-Students facilitate
mindfulness activity at
the beginning of the
period.
-Participate in class
discussion sharing
theories and beliefs
-Students are to think
of 5-10 possibilities of
what could have
happened differently
-Students participate in
another small
classroom discussion
about the events post
war
-Students participate in
a think-pair-share
activity to conclude the
period

Formative assessmentclassroom discussions and
think-pair-share activity
-Critical thinking skills
and using context to
support/negate personal
beliefs

Standards and Learning Outcomes
The central focus of this lesson plan is to be able to analyze the context in order to
determine how it played a role in the events of the Pacific Front, both internationally and in the
United States. The standards and learning goals within each of the lessons in this unit plan
directly support this focus. The standard that is most often used within the unit plan is HS.53:
“Analyze the complexity of the interaction of multiple perspectives to investigate the causes and
effects of significant events in the development of the world, U.S., and Oregon history.” This
standard works in both assisting students to achieve the central focus, but it also ties deeply to
the curriculum.
The purpose of each of the learning goals is to continue to build context and to support
each individual's thinking and knowledge to help them achieve their individual learning goals.
The purpose of this unit is for students to gain the ability to think deeper within history and to
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analyze the context of events to see the full narrative and aspects of history. Another major
purpose is to build upon previous understanding and the knowledge of United States history to
then analyze and critique the events that took place. Students are also tasked with the
continuation of primary and secondary sources as evidence to either support or adjust their initial
concepts of history.
The primary goal of this unit plan is to instill a sense of autonomy within students, and to
also incorporate the true nature of history by analyzing evidence to support a conclusion.
Students will continue to work as Social Scientists throughout this lesson and work to support
both the standards and the outcome. By the end of this unit, students will be able to analyze the
context and events and determine the roles that individuals and groups of people have within
history, as well as how it connects to the present.
Instructional Practices
The instructional practices that I have chosen for this project aim to support each of the
students in various aspects of their learning. The practices are aimed to verify that students are
on the right track in meeting their learning goals, and they allow vast room for expansion and
dynamic responses. The major focus of these instructional practices is to create a learnercentered environment where the student is able to take charge of their growth and academic
achievement. There are opportunities both explicitly and implicitly embedded within this
curriculum that require students to self-assess their learning, their growth, as well as their own
biases and ideas. Throughout the unit plan, many lessons require student input through the use of
classroom discussions, which are facilitated by the educator, but carried and expanded through
the use of student ideas. Classroom discussions are a major aspect of this unit as it creates a safe
space for ideas to flow and for knowledge to be expanded upon. The discussions are also a vital

39

tool for the educator to adapt their strategies and practices to meet the ever-changing needs of the
student, depending on which lesson is being taught. When students are clearly struggling to
create dynamic answers, more instruction needs to take place. However, if the majority of
students are thinking well beyond the curriculum for that day, a change to the instruction should
be accommodated for this as well. Within this unit, the educator is used as a tool and a guide, one
that is to lead students to the path that they will then take themselves on. I will be there for
support, but not to dominate and act as an “all-knowing leader.”
Another key aspect within the instructional practices for this unit is to strategically pair
students during student work. This is to create a system of checks and balances for students, as
higher achieving students are matched with lower-achieving students. In this scenario, growth
will be promoted for each student. The higher achieving student must now act as the educator,
deepening their already strong content knowledge, while the lower-achieving student now has
another guide and another set of tools to grow within their learning. These pairings are used as an
attempt to foster deeper connections in the learning.
Although this unit is primarily student-centered, there are lessons where the instructor
takes over. This takes place during the lessons that are harder truths. In this unit plan, Day Two the Introduction to Japanese Internment Camps, is the most difficult lesson as this deals with a
major violation of human rights in American History and it needs to be treated delicately as well
as intentionally. To avoid students trivializing these matters, specific instruction and specific
aspects of this lesson need to be stressed. The best way to do this is through primarily
storytelling using images and videos to support the narrative. While doing so, stopping to ask
questions and to reinstate major aspects is critical, as it supports students' learning at the
moment. The most important aspects of the instructional practices within the unit are to be based
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on student-centered learning, while supporting marginalized groups and their histories. A
combination of facilitator-led and student-led work is essential to accomplish this.
Meeting Students’ Diverse Needs
Throughout the unit plan, there are a variety of aspects included that are aimed to meet
students' needs. The first is that this curriculum is constructed to align with the principles of
Culturally Responsive Teaching. This allows students to learn and grow within concepts that
they might not have previous knowledge about, and also provides instructional policies that
support each of the learners and their individual learning style. Within the construction of the
unit plan, it is important that any form of instruction-based learning was done through the use of
storytelling, providing students with photographs and videos to help draw the lines of
connection, as well as providing another tool for visual learners. Another form of differentiation
includes the variety of forms within note-taking.
The second aspect that is aimed to target learners' needs is a student-centered approach to
learning. Students are provided with multiple templates throughout the course of the lesson, of
which they are able to choose the best method for them. This is aimed to support a variety of
different learners. When students are paired in groups, it is strategically matched by the educator,
enlisting a higher achieving student to work with lower-achieving students. The purpose of these
pairings is to promote higher levels of growth for each of the students by having the higherachieving student act as the facilitator providing the lower-achieving student with another way to
look at and learn the material. Another opportunity to meet all the needs of the students includes
the extra time that is provided for students if they need it, as well as utilizing a consistent teacher
aid and formative assessment throughout each of the lesson plans. This is to provide another
system of support, as much of the learning is student-centered. Student-centered learning allows
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students to achieve at their own pace and to expand in areas in which they excel, and it also
allows the educator to assist students who may need extra systems of support. Another aspect
that is aimed to support students' diverse needs is through the work that they will be doing in
class. Each of the assignments allows creativity for the learner, both in intellectual growth as
well as the physical assignment. Classroom discussions are aimed to support student needs and
allow another tier of support for students to grow and learn from one another. Student needs
throughout this unit are met in a variety of fashions. The goal is to inspire the learner to take
charge of their own learning and growth, in a safe environment that stresses growth and not
perfection.
Assessment Practices
Within this unit plan, I use a variety of assessment practices that are intended solely for
student growth. Each practice will be strategically designed to support student's growth and
learning goals. Because of this, formative assessment will be the most beneficial for the educator
and for the students, as formative assessments are assessments for learning. I plan to create
formative assessments throughout every lesson. This includes the Bellwork that students are to
complete at the beginning of each lesson and helps stimulate the conversation. Another example
of this are classroom discussions. Discussions are a major factor in this unit and are a vital
formative assessment tool. As the educator, it is important that I facilitate but do not take over
these discussions. This can include asking various open-ended questions that require students to
expand upon context and their own learning and ideals, as well as redirecting and guiding
students back on the right track.
Formative assessments are also used through classwork and assignments that students are
to complete in class and submit. This is a vital assessment tool and can be used to gauge and
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adapt instruction for the next day. The note-taking worksheets that students complete in class
during both lectures and group work are another vital assessment tool that is built within this unit
plan. I have also used outro activities planned at the conclusion of each lesson. Each of these
formative assessment tools are a vital piece of student assessment, not only because most occur
during the learning process, but because they are also used to adapt instruction. The most
important aspect of these formative assessment practices is that feedback is immediate with the
worksheets and classwork. The purpose is to provide in-the-moment adaptations to promote
student success and learning.
The major summative assessment tool that is used in this unit will be formulated around
project-based learning. As summative assessments are assessments of learning, I decided that it
was crucial that students are provided with guidelines on the day that the assessment is
introduced. The reasoning is to instill confidence in student work, as well as provide a template
for student expectations. I chose project-based learning as it provides students with vast options
on how to present and formulate their work. Project-based learning also creates opportunities for
group work so students learn and grow from one another as they are creating their projects. This
is a vital tool within my goals of this unit plan, as it allows students to be creative and grow in
the curriculum together. When students collaborate, different ideas and methods are brought to
the table that some students may not have had the opportunity to grasp until now. The purpose of
this project is that students grow and learn just as much from one another as they do from the
educator.
Connections
This unit is designed to create connections to students' previous knowledge of other
historical events, and to the world today, and the role leaders as well as its citizens play. The
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topics that are discussed connect directly to students' previous unit covering the Western Front,
as well as provide connections to students' next unit of study, the post-war world. It also drives
connections within the community. Although the student needs are modeled from students I
served in Nebraska, this unit is based on Oregon Standards and meant for an Oregon-based
curriculum. These connections tie very closely to home within this state. Internment camps were
stationed within Oregon and the effects are still felt today. I plan to ensure that each lesson
validates and correlates to each standard that is being covered, both implicitly and explicitly.
This is to guarantee that student growth can be seen throughout any classroom and curriculum.
I also have connected each lesson plan to the C3 Framework, and continue to guide
students within Dimension 3: Evaluating Sources and Using Evidence, as well as Dimension 4:
Communicating Conclusions and Taking Informed Action. This also aligns with the personal
drive of incorporating the highest levels of Bloom’s Taxonomy within the students. Its purpose is
to encourage each student to reach the highest level of achievement and thinking that they can
possibly achieve. In order to accomplish this, critical thinking questions are continuously
implemented throughout the unit plan. Incorporating these measures are used to facilitate change
within students. This can be done by expanding their learning to change, or to adapt their
decision-making process based on these informed principles and ideas.
The purpose of this unit plan is to ensure that students are achieving and growing in
mental, emotional, and cultural, as well as academic principles such as meeting academic
standards, uncovering bias within history, and uncovering bias within themselves in order for
growth. This unit plan has incorporated aspects of mental, emotional, cultural and academic
growth, both explicitly and implicitly. This unit plan is designed to drive emotion behind Social
Science and to adapt the curriculum to where it best suits the students as well as the victims, not
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the victors of history. This unit plan provides some humanization to historic events, focusing on
the people that policies directly affect, instead of those who have benefited from them. The
pedagogy behind this is simple; to care for all of our students, to care for all of history, and to
care for those who have been affected by it. The unit plan is designed to insight creativity and
passion for the students, as well as a passion for their own academic achievement. I have created
personal connections throughout storytelling as well as in the assignments, integrating both
student interest and real experiences into their learning.
The building of this unit plan has shown me that it takes multiple adjustments to each
aspect of the curriculum in order to create a dynamic and rigorous learning experience. Creating
a cohesive and structured unit plan takes small adjustments to teaching and instruction in order to
develop a culturally responsive pedagogy. As Ladson-Billings (2016 p.161) states “it's just good
teaching.” This unit plan is designed to help me become a better educator. By implementing
mindfulness into the curriculum, by incorporating culturally responsive pedagogies and
practices, by implementing social-emotional learning into the questioning, assignments, and
discussions, and finally by instilling and encouraging the full aspect of history for students to
better achieve academically, we care for the whole child.
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Chapter 4 - Unit Plan Design
World War II - The Pacific Front

Lesson One

Focus: Intro to War

Time: 55 minutes

Standards

HS.53 * Analyze the complexity of the interaction of multiple
perspectives to investigate causes and effects of significant events in the
development of world, U.S., and Oregon history.
HS.54 * Explain the development and significance of major
philosophies, world religions, faiths, belief systems, including “nonWestern” religion and belief systems.

Goal(s)/
Objective(s)

1. I can examine the context of the world leading into WWII.
2. I can evaluate primary and secondary sources.
3. I can determine both the similarities and differences of Japanese
Americans' perspective and how it played a role in American
History.
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Introduction
10 minutes

Students are to enter the classroom and sit in their assigned seats. Once
everyone that is present has taken their seats, the class begins a two
minute mindfulness session. Students are asked to close their eyes (or
leave them open, whatever their preference is) and to pay attention to
their breathing and only their breathing. We practice this every day, but
at the beginning of each unit, the sessions are educator led. Students are
asked to breathe in through their mouth and out through their nose,
letting the breath out be longer than the breath in.
After the mindfulness practice is complete, students are to then take out
writing materials and attend the daily “Bellwork.” This is a formative
assessment that students complete each day at the beginning of class. The
purpose of this is to both re-evaluate instruction as well as student
learning. The Bellwork is composed of both prior knowledge, as well as
incorporating Social-Emotional Learning into the curriculum.
“What do you know about the state of the world leading into WWII?
How did Pearl Harbor make Americans feel? How would you respond if
it happened today?”
Students are to respond to the Bellwork, knowing that there are no right
or wrong answers, and that these are made to drive a discussion and to
prepare their learning. They need to be completed to the best of their
ability.
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Lesson Plan
35 minutes

At the beginning of the course, I will display the video Declaration of
War to get students to begin thinking about the Pacific Front. We will
begin by watching this video as it sets a precedent for future learning and
anti-Japanese sentiment that will rise significantly in America.
After the video is displayed we will begin the unit. The first day of each
unit plan is a student-centered day. Students are to work with a partner
that I have assigned. This is to create a layer of scaffolding within the
assignments and have a higher-level learner pair with a lower-level
learner. However, taking into account student interest and what
fascinates them within the social science context. This is to provide a
multi-dynamic group and to get students thinking about facets of history
that they might not regularly think of.
Once students are within their designated groups, they are tasked with
discovering the context of the Pacific Front. They are to find valuable
and appropriate research that we have designated previously within the
curriculum. They are also granted access to a google doc explaining what
a “good source” is. Students are reminded that the qualities of a “good
source” include a reliable website, specific author(s), and one that
focuses on the facts and not opinions. Students are required to uncover
five research articles, two being secondary sources and one being a
primary source, in order to meet the needs of this assignment. Students
are also reminded of primary/secondary sources. Primary was written by
someone who was personally there, (autobiography, newspapers, letters,
video/photographs etc.) and Secondary sources are second-hand
information (textbooks, biographies, analysis of work etc.)
Research Questions include:
-Before Pearl Harbor, has there been any indication of anti-Japanese
sentiment in America?
-What was happening in Japan at this time? Who was their leader? What
actions did they take in war-time and peace-time (before the war)?
-How did Americans feel about Pearl Harbor? Was this the first time
something like this happened? Why was it such a shock?
-How do you think Pearl Harbor and war are going to affect Japanese
Americans?
-What connections can you make to the present? Can you recall another
example of an attack on America that bombarded an ethnic group with
further prejudice?
Students have the entirety of the period to answer these questions,
students will be completing their work either on their computer or
through notebook paper, which will be submitted at the end of class.
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Materials and
Resources

For this unit plan students will need the same materials as they always
do. A charged computer, pencils, notebooks, as well as any other
material that is necessary for their individual learning. Students will be
completing their Bellwork either on their notebook paper or through their
laptop. Each day, the educator will need access to a projector, or AirPlay.
Through these videos, materials, presentations, and websites can be used
and displayed. This plays a major role within the learning process as
much of this material is not included within the textbook. Depending on
the course and classroom structure, more assignments could be
completed virtually or through standard classroom worksheets. Below I
have offered two examples of primary sources and two examples of
secondary sources, of which students can use and build upon. This is to
provide examples and aid for students who are struggling with this
assignment, it also serves as a refresher.
Primary:
San Francisco Newspaper
Snippets - Relocation Newspaper
Secondary:
WWII Museum
National Geographic

Assessments(s)

There are various forms of formative assessment throughout this lesson.
Students will be completing an assignment that is to be turned in at the
end of class, as well as assessment through conversation, questions and
the Newspaper Headlines. I will reassess instruction depending on what
they have learned today, as it is the basis of this unit plan.

Outro
10 minutes

Students are split into pairs and asked to create two separate Newspaper
Headlines. They are asked to create one headline from the perspective of
Japanese Americans and the sentiments within this population as well as
another headline from the “American” perspective. Students are to turn
this in at the end of the period.

Lesson Two

Focus: The Homefront

Time: 55 minutes
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Standards

HS.64 * Analyze the significance of identity in the distribution and
accumulation of social, political, and economic power.
HS.53 * Analyze the complexity of the interaction of multiple perspectives to
investigate causes and effects of significant events in the development of
world, U.S., and Oregon history.

Goal (s)/
Objective(s)

1. I can evaluate and critique the events of Internment Camps.
2. I can empathize and analyze the causes and effects of domestic
policies and why it occurred.
3. I can analyze and determine how this could take place.

Introduction
10 minutes

Students are to enter the classroom and sit in their assigned seats. Once
everyone that is present has taken their seats, the class begins a two minute
mindfulness session. Students are asked to close their eyes (or leave them
open, whatever their preference is) and to pay attention to their breathing
and only their breathing. We practice this every day, but at the beginning
of each unit, the sessions are educator led. Students are asked to breathe in
through their mouth and out through their nose, letting the breath out be
longer than the breath in.
After the mindfulness practice is complete, students are to then take out
writing materials and attend the daily “Bellwork.” This is a formative
assessment that students complete each day at the beginning of class. The
purpose of this is to both re-evaluate instruction as well as student learning.
The Bellwork is composed of both prior knowledge, as well as
incorporating Social-Emotional Learning into the curriculum.
“How were Japanese Americans treated after the bombing of Pearl Harbor?
How can you use context clues to predict what might happen? What, if
anything, does this remind you of?”
Students are to respond to the Bellwork, knowing that there are no right or
wrong answers, and that these are made to drive a discussion and to
prepare their learning. They need to be completed to the best of their
ability.
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Lesson Plan
35 minutes

Before the lesson begins, an interview of George Nakata is displayed referring
to the section labeled “Freedom is Fragile.” George was just a young boy
living in Hood River, Oregon when he and his family were displaced to a
Japanese Internment Camp. He has since spent his life educating all about the
horrors, effects, and the beautiful will of survival and family of life at this
time. This leads seamlessly into the lesson. George Nakata
This lesson plan is dedicated to Japanese Internment camps within the United
States. As this is a horrific part of history, it will be instructed by the educator.
This is to ensure that these events are learned to the highest capability without
becoming trivialized or desensitized. The majority of this will be taught
through storytelling and through various resources such as videos,
photographs, and propaganda. This is to enlighten the history and bring it to
life for the students. It also serves as a great time for students to ask questions
and make further connections.
Students will be told that they are required to take notes, which can be done in
a variety of fashions, it can be through pencil and paper within their selected
and provided notebooks, or through their laptop with a guided note sheet.
However, if it is digital, they are required to share their google doc with me so
I can assess progress.
The first half of the lesson will be completed on a strict storytelling basis,
participate in the strategy “close reading” of the text “this is war” and evaluate
the sentiment that was occurring within America. Then the class will be going
through photos from archives.gov. There are a variety of photos that highlight
the story that students are going to learn. Some key points that align with the
photographs include:
-Racism spreading throughout America-all Japanese Americans are spies
-Executive Order 9066, gathered by soldiers to be summoned and processed
-Camps in Oregon, Washington, California, etc-focusing on these three as
they are close to home
-California's requirement was 1/16th Japanese
-Conditions of camps
-Lived in race track within horse stalls-3-4 families per stall, no restrooms
-VERY little government funding
-Built mini societies within camps-newspapers, shops, schools, police
department BUT all with White Man in charge
-A YEAR in they were given loyalty tests-which were very confusing and
forced JA to denounce a leader who was never theirs, many thought it was a
trap
-Those who failed test-sent to Tule Lake-worst of the worst, food shortages
and hard labor, Marshall Law declared-review for students, full on prison with
no privacy and searches BUT many peaceful protests-backfired within the
media
-Other reasons for ending up at Tule Lake-too well educated
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-Most didn’t go home until Japanese surrender-3-4 years, 110,000 Americans
now needing jobs and homes
The second half of the course is meant for discussion and clearing any
confusion. It is both meant to formatively assess student knowledge, but to
also draw out emotion, conflict, and critique of this event. It is also a time to
point out the fallacies of a “great” leader-FDR. He has been heroicized within
the last unit plan dealing with the Great Depression, but it is a reminder that
seemingly good people can do bad things, and that history and social science
is the analysis of humans and events.
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Materials and
Resources

For this unit plan students will need the same materials as they always do.
A charged computer, pencils, notebooks, as well as any other material that
is necessary for their individual learning. Students will be completing their
Bellwork either on their notebook paper or through their laptop. Each day,
the educator will need access to a projector, or AirPlay. Through these
videos, materials, presentations, and websites can be used and displayed.
This plays a major role within the learning process as much of this material
is not included within the textbook. Depending on the course and
classroom structure, more assignments could be completed virtually or
through standard classroom worksheets.

Assessments(s)

Formative assessments will be used throughout this lesson plan. Formative
assessment through questions, note taking, discussions as well as the thinkpair-share activity set in place.

Outro
10 minutes

Students will participate in a think-pair-share activity. They are posed with
the questions “Should this situation be considered an internment camp
or a concentration camp? Why do you think Americans are so scared
to label it a concentration camp?” Students will have several minutes to
discuss and ponder the answer with one another. Those who want to share,
can.

Lesson Three

Focus: War against Japan

Time: 55 minutes

Standards

HS.55 * Analyze and explain the significance of the interaction of major
world religions, faiths, belief systems, philosophies, and writings in the
development of local, state, national, and global society.
HS.60 * Analyze and explain the historic and contemporary examples of
social and political conflicts and compromises including the actions of
traditionally marginalized individuals and groups addressing inequities,
inequality, power, and justice in the U.S. and the world.

Goal(s)/Objective(s)

1. I can interpret documents and evidence within historical concepts
to understand the thinking behind events in history.
2. I can evaluate how people interact with one another and the level
of equality within this context.
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Introduction
5-10 minutes

Students are to enter the classroom and sit in their assigned seats. Once
everyone that is present has taken their seats, the class begins a two
minute mindfulness session. Students are asked to close their eyes (or
leave them open, whatever their preference is) and to pay attention to their
breathing and only their breathing. We practice this every day, but at the
beginning of each unit, the sessions are educator led. Students are asked to
breathe in through their mouth and out through their nose, letting the
breath out be longer than the breath in.
After the mindfulness practice is complete, students are to then take out
writing materials and attend the daily “Bellwork.” This is a formative
assessment that students complete each day at the beginning of class. The
purpose of this is to both re-evaluate instruction as well as student
learning. The Bellwork is composed of both prior knowledge, as well as
incorporating Social-Emotional Learning into the curriculum.
“Why and what happened to Japanese Americans during WWII? Why did
this happen? What is the major difference between an internment camp
and a concentration camp? List at least one moral (values-right and
wrong) implication of internment camps?”
Students are to respond to the Bellwork, knowing that there are no right or
wrong answers, and that these are made to drive a discussion and to
prepare their learning. They need to be completed to the best of their
ability.
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Lesson Plan
35-40 minutes

Before students begin to prepare for their summative assessment, two images
are displayed side by side. One of which is a Japanese Internment camp, one
of which is a Polish concentration camp. Students at first, are not told which
is which, they are to decide for themselves. After a brief discussion students
are told one is Manzanar-JA and one is Auschwitz. This is to highlight certain
similarities and create further connections to the previous unit.
The next three days of this class are based on a student project. This is where
students are going to create their own learning, and present to one another on
Day Three of this project. It provides students with collaborative learning
skills as well as investigating and developing their own digital and historical
literacy. Students are divided into three groups, again this is strategically
scaffolded to best design these projects and student learning. Students will be
provided with a rubric and a set of loose questions that they are to build upon
information learned and dig deeper into the context of the situation.
One group will be researching the American Perspective, one will be
researching the Japanese American Perspective, and one will be researching
Japan’s Perspective. Students are provided with a list of questions for each
perspective, all of which are similar with hints that will lead them to their
findings.
American Perspective- How did America use propaganda to support their
ideologies? What was the perspective from each major ethnicity at this time
(Black, White, Italian, Irish, and Indigenous-its okay to focus on two or three)
What happened during the war? What was the Pacific Front like for
Americans? Who was in charge of the Pacific Front military and what did he
do (hint he is controversial, why)? What did Americans think of Japanese
Americans? What method did Americans use to control the so-called
“Japanese Threat?” Where were these camps held? (hint closer than you
think) Why were Japanese Americans held here? What was the turning point
of the Pacific Front? What ended the war in the pacific?
Japanese American Perspective- What was their perspective of these events?
What did they do? What forms of propaganda were used against Japanese
Americans? Where did these camps take place? (hint closer than you think)
Why were they held here? What measures did JA use to prove that they were
loyal? Did they fight within the war (hint 442)? Were they in support of
America, why is that a double-edged sword? Did any other culture other than
Euro fight within the war? What was it like for them? Why do you think this
was harder for other cultures? What would you do? What happened to these
soldiers (hint look at the GI Bill and who was offered 4 year degree routes)?
What ended the war in the pacific?
Japanese Perspective- How do people theorize that the war actually began in
the Pacific (hint 1931)? What was Japan’s “divine mission?” What was the
Japanese perspective of America? Why are they fighting against America?
Who was their leader and what did he stand for? How did the Japanese use
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their military? Who fought in the war, what were their tactics? Why did they
bomb Pearl Harbor? Why did they align with Germany and Italy? What
ended the war in the pacific? How did this affect the people of Japan? Who
has now made a promise to protect Japan (hint could it be the same people
who hurt them)? Why do you think that nation made a pact with Japan? What
are some of the moral issues with the events of “the end of the war?”

56

Materials and
Resources

For this unit plan students will need the same materials as they always do.
A charged computer, pencils, notebooks, as well as any other material that
is necessary for their individual learning. Students will be completing their
Bellwork either on their notebook paper or through their laptop. Each day,
the educator will need access to a projector, or AirPlay. Through these
videos, materials, presentations, and websites can be used and displayed.
This plays a major role within the learning process as much of this
material is not included within the textbook. Depending on the course and
classroom structure, more assignments could be completed virtually or
through standard classroom worksheets.

Assessments(s)

Formative assessment will take place within classwork, through group
work, questions, as well as the progress that students are making. The
educator will spend the majority of the period formatively assessing
students and ensuring that each is on the right track in regards to the
summative assessment. This project as a whole will be assessed
summatively with the rubric provided.

Outro
10 minutes

Students will be participating in a 3-2-1 activity. They are each given a
piece of paper where they are to list 3 things they have learned, 2 fun
facts, and 1 (or more) questions that they have. I will then spend the rest
of the time answering questions. If not enough time, this will carry into
the introduction.

Lesson Four

Focus: Pacific Front

Standards

HS.40 * Use geographic data to analyze the interconnectedness of
physical and human regional systems (such as a river valley and
culture, water rights/use in regions, choice/impact of settlement
locations) and their interconnectedness to global communities.

Time: 55 minutes

HS.55 * Analyze and explain the significance of the interaction of
major world religions, faiths, belief systems, philosophies, and writings
in the development of local, state, national, and global society.
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Goal(s)/Objective(s)

Introduction
5-10 minutes

1. I can interpret documents and evidence within historical
concepts to understand the thinking behind events in history.
2. I can evaluate how people interact with one another and the
level of equality within this context.
Students are to enter the classroom and sit in their assigned seats. Once
everyone that is present has taken their seats, the class begins a two
minute mindfulness session. Students are asked to close their eyes (or
leave them open, whatever their preference is) and to pay attention to
their breathing and only their breathing. This will either be student or
teacher led, it is on a strict volunteer basis. Students are asked to
breathe in through their mouth and out through their nose, letting the
breath out be longer than the breath in.
After the mindfulness practice is complete, students are to then take out
writing materials and attend the daily “Bellwork.” This is a formative
assessment that students complete each day at the beginning of class.
The purpose of this is to both re-evaluate instruction as well as student
learning. The Bellwork is composed of both prior knowledge, as well
as incorporating Social-Emotional Learning into the curriculum.
“How did Japanese Americans show loyalty and patriotism to our
nation? What conflict might this create, as the same people who are
imprisoned are fighting for our country?"
Students are to respond to the Bellwork, knowing that there are no right
or wrong answers, and that these are made to drive a discussion and to
prepare their learning. They need to be completed to the best of their
ability.
If students still have questions that need to be answered from
yesterday's 3-2-1 activity, this time will be utilized to do so.
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Lesson Plan
35-40 minutes

This is Day Two of the three day project that students are working on.
Students are reminded of expectations and requirements. The purpose of
this day is a student work day. At the end of the period students are to tie
up loose ends on this assignment and begin to get ready to present their
findings. Students have the entire period to ask questions and continue
their research. The purpose of the educator is to ensure that students are on
the right track and have all of the information and resources to aid them in
their research. If students are struggling to discover this research, the
educator will provide sources to help find this information.
One group will be researching the American Perspective, one will be
researching the Japanese American Perspective, and one will be
researching Japan’s Perspective. Students are provided with a list of
questions for each perspective, all of which are similar with hints that will
lead them to their findings.

Materials and
Resources

For this unit plan students will need the same materials as they always
do. A charged computer, pencils, notebooks, as well as any other
material that is necessary for their individual learning. Students will be
completing their Bellwork either on their notebook paper or through
their laptop. Each day, the educator will need access to a projector, or
AirPlay. Through these videos, materials, presentations, and websites
can be used and displayed. This plays a major role within the learning
process as much of this material is not included within the textbook.
Depending on the course and classroom structure, more assignments
could be completed virtually or through standard classroom
worksheets.

Assessments(s)

Formative assessment will take place within classwork, through group
work, questions, as well as the progress that students are making. The
educator will spend the majority of the period formatively assessing
students and ensuring that each is on the right track in regards to the
summative assessment. This project as a whole will be assessed
summatively with the rubric provided.

Outro
10 minutes

Students can use this time to ask any questions and discuss their
progress. It will also be used to prepare students for their presentations,
reinstating the guidelines found within the rubric.

Lesson Five

Focus: Pacific Front

Time: 55 minutes
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Standards

Goal(s)/Objective(s)

Introduction
5 minutes

HS.60 * Analyze and explain the historic and contemporary examples
of social and political conflicts and compromises including the actions
of traditionally marginalized individuals and groups addressing
inequities, inequality, power, and justice in the U.S. and the world.

1. I can formulate and articulate historical questions as well as
historical based arguments.
2. I can do this using supportive evidence and documents.
3. I can address the vast inequities and factors of power that
occurred in the United States during this conflict.
Students are to enter the classroom and sit in their assigned seats. Once
everyone that is present has taken their seats, the class begins a two
minute mindfulness session. Students are asked to close their eyes (or
leave them open, whatever their preference is) and to pay attention to
their breathing and only their breathing. This will either be student or
teacher led, it is on a strict volunteer basis. Students are asked to breathe
in through their mouth and out through their nose, letting the breath out
be longer than the breath in.
After the mindfulness practice is complete, students are to then take out
writing materials and attend the daily “Bellwork.” This is a formative
assessment that students complete each day at the beginning of class.
The purpose of this is to both re-evaluate instruction as well as student
learning. The Bellwork is composed of both prior knowledge, as well as
incorporating Social-Emotional Learning into the curriculum.
“We know and understand how propaganda was such a useful force
behind the European Front, was it the same in the Pacific-was it used
more or less? How did American sentiments affect the soldiers and
those at home? Do you think this was fair?”
Students are to respond to the Bellwork, knowing that there are no right
or wrong answers, and that these are made to drive a discussion and to
prepare their learning. They need to be completed to the best of their
ability.
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Lesson Plan
45 minutes

Students will have an additional ten minutes to finalize any loose ends
on their project, and discuss who is sharing which aspects. It is required
that each student shares. Students will be presenting within their groups.
This can be completed through volunteering and the process of
elimination. However if no group wants to volunteer I will conclude in
this order- Japanese Perspective, Japanese-American Perspective, and
then American Perspective.
Students will have 10 minutes to share, although it is assumed that they
will not need all of this time. Students will be graded on this assignment
using the rubric that was provided on day one. As students are sharing,
the rest of class will take notes on the key factors that their classmates
are discussing. Each group will have two potential options to take notes
that allows them to follow along and to expand learning. Students are
also given the option to take notes using a different format provided.
Once each group has concluded their presentation, the class will
participate in a classroom discussion. This is both to reinstate the major
points of each presentation, but to also provide more context and a place
to discuss any thoughts or ideas.

Materials and
Resources

For this unit plan students will need the same materials as they always
do. A charged computer, pencils, notebooks, as well as any other
material that is necessary for their individual learning. Students will be
completing their Bellwork either on their notebook paper or through
their laptop. Each day, the educator will need access to a projector, or
AirPlay. Through these videos, materials, presentations, and websites
can be used and displayed. This plays a major role within the learning
process as much of this material is not included within the textbook.
Depending on the course and classroom structure, more assignments
could be completed virtually or through standard classroom worksheets.

Assessments(s)

Summative Assessment based on rubric provided. Formative
assessment is used with the Exit Ticket.

Outro
5 minutes

Students are provided with an Exit Ticket asking the questions “What
are some reasons for using nuclear warfare? What is another event
in history where prejudice has corrupted logical thinking?” Students
will be completing this on a scratch piece of paper and submitting at the
end of the period.
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Lesson Six

Focus: The Aftermath

Time: 55 minutes

Standards

HS.42 * Analyze the impact of economic activities and political decisions
on spatial patterns within and among urban, suburban, and rural regions.
HS.64 * Analyze the significance of identity in the distribution and
accumulation of social, political, and economic power.
HS.65 * Identify and explain strategies of survivance, resistance and
societal change by individuals and traditionally marginalized groups
confronting discrimination, genocide, and other forms of violence, based
on race, national origin, ethnicity, religion, sexual orientation, and gender.

Goal(s)/Objective(s)

1. I can analyze and evaluate the impact of the events surrounding
WWII regarding the Pacific.
2. I can identify discrimination as well as resistance based upon
ethnicity and culture.
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Introduction
10 minutes

Students are to enter the classroom and sit in their assigned seats. Once
everyone that is present has taken their seats, the class begins a two
minute mindfulness session. Students are asked to close their eyes (or
leave them open, whatever their preference is) and to pay attention to
their breathing and only their breathing. This will either be student or
teacher led, it is on a strict volunteer basis. Students are asked to breathe
in through their mouth and out through their nose, letting the breath out
be longer than the breath in.
After the mindfulness practice is complete, students are to then take out
writing materials and attend the daily “Bellwork.” This is a formative
assessment that students complete each day at the beginning of class. The
purpose of this is to both re-evaluate instruction as well as student
learning. The Bellwork is composed of both prior knowledge, as well as
incorporating Social-Emotional Learning into the curriculum.
“What occurred to the cities of Hiroshima and Nagasaki? Was this moral?
What are some of the potential reasonings for and against? What was to
come of both the people of Japan as well as Japanese Americans?”
Students are to respond to the Bellwork, knowing that there are no right
or wrong answers, and that these are made to drive a discussion and to
prepare their learning. They need to be completed to the best of their
ability.
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Lesson Plan
40 minutes

The class begins with two short videos. One of which is Truman
announcing the end of war. The second is about the life of Japanese
Americans after the war had ended.
Truman
Japanese Americans
This is the final day of the unit plan, which tends to be a class discussion
and wrap up. This day will be no different. Students will lead the
conversation discussing interesting things that they have discovered from
their research. Although participation as a whole is not graded within this
classroom, participation within class discussions is. Students are to share
their theories and their beliefs regarding what they have learned. It is
student-led though I will occasionally act as a facilitator regarding
furthering the conversation and clearing up questions and potential
misinformation.
After the conversation has come to a close, students are then to analyze
more events that have taken place after the war, as well as the inhumanity
of some of the decisions that have been made. The educator will lead a
potential option list, that requires students to critically think and assess
what we could have done post war and then we will discuss what actually
happened. The hope is to have a list of 5-10 possibilities that could have
created growth and equity within our country. We will then watch three
videos that tell stories of Japanese Americans post war, and how America
provided “retributions.” Hammer home “Then they came for me” this was
a discussion point dealing with the Western Front, discussing how this
piece of literature will continue to live on and be a vital learning point in
our histories.
Norman Mineta
Then They Came for Me
Life Post WWII
Ronald Reagan
Next we discuss the formal apology that Ronald Reagan gave to JA. How
it was over 40 years later, too little, too late. BUT it was the first time a
formal apology was granted to a marginalized group in the nation.
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Materials and
Resources

For this unit plan students will need the same materials as they always do.
A charged computer, pencils, notebooks, as well as any other material that
is necessary for their individual learning. Students will be completing
their Bellwork either on their notebook paper or through their laptop.
Each day, the educator will need access to a projector, or AirPlay.
Through these videos, materials, presentations, and websites can be used
and displayed. This plays a major role within the learning process as
much of this material is not included within the textbook. Depending on
the course and classroom structure, more assignments could be completed
virtually or through standard classroom worksheets.

Assessments(s)

Students will be completing two forms of formative assessments, the first
being the classroom discussion and the second is the think-pair-share
activity. As this is the final day, the formative assessment is especially
important. Students should have little to no misconceptions, as a
summative assessment has already been provided. This assessment is
based on critical thinking skills as well as personal ideas based on the
context of what they have learned. It is used to build upon knowledge.

Outro
5 minutes

Students are to participate in a think-pair-share activity posed with the
question “What could America have done differently?” Students will
have two minutes to discuss with their partner, after which students will
share their answers.
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Chapter 5 - Reflection

Connections to Professional Development
Throughout this project, I have learned countless valuable lessons, both involving the
creation of the project and in regard to professional development. In regard to the creation of the
project, I have learned how crucial it is to ensure that the instruction, curriculum, and
assessments are not only aligned with one another, but also that the student direction is clear
enough for all to understand. Clarity and alignment remain essential as a holistic and childcentered curriculum cannot take place if the student does not understand what they are supposed
to be completing as well as learning. I have also learned how important it is to ensure that each
student's needs are consistently met throughout the learning process. Every child is different, and
their differences are what makes a classroom so inspiring as well as challenging. In order to meet
the needs of each individual, a connection that goes deeper than the homework assignment is
needed. Not only does this highlight the recommendations of Geneva Gay (2018), who
emphasizes for learners to be successful there needs to be that extra layer of connections between
the curriculum and students, but it also highlights the key factor of this project, to care for the
whole child. I have also learned how vital it is to incorporate the community within the
curriculum, not only does it bring a new dimension to what the students are learning, but it
provides context and vast opportunities for connections within the learning. Incorporating the
community also brings light to culturally responsive pedagogies and provides another dimension
of intrinsic motivation, as students are learning and growing within the aspects of their
community and how to better support it.
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Another aspect that I have learned relates to professional development and my
development as an educator. I often think that once something has been completed, it is the final
project. However, this, if anything, has taught me how wrong that way of thinking has been. The
curriculum is never truly finished, there is always an aspect that can be reworked, that can be
incorporated, or that can be more transparent for students. I have learned how vital it is to have
various opinions within the building process, and that what may work within my head may not
be the same for others. This is especially crucial when working with students, just because one
student is on the same page, doesn’t mean another isn’t. It is essential to continue to work
through and adjust any stage of learning, activity, and instruction to better fit the needs of current
students. As I continued to work on my project, I was constantly editing and adjusting aspects to
better fit the standards and the message of the lesson that I was trying to get across. With the help
of my committee, it became clear that what works for me, doesn’t always fit the needs of others.
It is imperative to continue to adjust materials and have differentiating opinions and ideas. The
curriculum, just like the students, is ever-evolving in the learning process. It also became clear
how I need to integrate aspects of clarity and instruction within the curriculum, for an added
layer of understanding and to never assume that the students know what is being discussed, to
ensure and create a system of checks and balances for a cohesive learning process.
Connections to Literature Review
This project directly connected to the literature review in various aspects, in regard to
mental, emotional, and cultural, as well as academic growth within the students. At the beginning
of each lesson, students are to practice mindfulness, as this is a valuable resource both inside and
outside the classroom setting. It is designed to set a precedent for the day, and for students to
gain a sense of confidence and peace before introducing plans for learning. I also incorporated
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various aspects of self-advocacy as well as student-led growth (Ellis, 2020). This was extremely
important to me, as not only do I feel like these aspects aren’t provided in the majority of
classroom settings, but they are lifelong skills that students should attain within the confines of
the education system. Each of the individual lesson plans requires students to think critically and
intrinsically, questions and requirements that insight personal ideologies and solutions were
extremely important to me. Often, Social Emotional Learning is based on examples and potential
problems that students might face, however, they are typically non descriptive or pertinent and
students pay no interest. It was important that I incorporate this within the lesson plan, to attempt
to get students to practice this pedagogy without the realization, and by doing so deepens the
extent of their learning.
The curriculum was also created to heighten students' social awareness and emphasize
the truth of the historical context. I wanted to create something that students could connect to as
well as aspects of history that they have not had an in-depth analysis of. Incorporating Japanese
Internment Camps illustrates how events in history still have effects in present time. Japanese
American citizens of Oregon were forcibly separated from their communities and homes and
displaced into these camps in nearby states: Idaho, California, and Utah. Many of the children
uprooted into camps are alive today, and are dedicated to share their gruesome stories in hopes
of advocacy and change. Studying internment camps shatters this depiction of how history does
not affect our communities, and many Asian Americans in the west coast can feel the lingering
effects of this policy. By providing students with another layer to World War II it creates room
for critique and critical thinking, many students have a previously held knowledge that camps
like these were strictly in Europe, however with the knowledge that they occurred in the United
States brings another perspective. This perspective allows students to grow within their
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knowledge as well as bring context to the events of today in the United States, regarding the
current Anti-Asian sentiment. Providing this historical information gives students yet another
example of why history and its context are essential to individual growth and understanding,
using this knowledge to illuminate the present.
I also wanted to ensure that a more inclusive nature of history was told and discovered
throughout this lesson, to ensure students' academic integrity and growth. This posed a harder
challenge than I initially thought, the major challenge is that I have an allotted time to discuss a
concept that could be covered in several months. I needed to figure out what was most essential,
and what aspects could be left out. I decided that the most important concept of the Pacific Front
was the individuals who were affected by the varying aspects of war. This is due to not only the
humanization of history but the humanization of the curriculum. People are what makes history
so fascinating, and are the true indicators of the past, and for this curriculum, it was what I
decided to focus on the most.
Connections to Standards
This project created a space where I can research, practice, and implement the knowledge
that I have not only gained from extensive research but the knowledge that I have gained
throughout the entire program. This project allowed me to research the practices that I wanted to
gain further knowledge about and discover how they apply to this concept, as well as various
other concepts. This was the first time that I have been able to implement all of the things that I
have learned into one cohesive unit plan, and throughout the process have been able to apply
previous knowledge within the curriculum, as well as the knowledge that I have gained. It
created a wonderful experience and essentially a trial run at creating a curriculum that best fits
the needs of all students. Through this project, I feel much more confident in my abilities as an
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educator as well as a student. As the two are so intertwined in the world of teaching, I thought
this was especially beneficial. As an educator, growth is essential, there are various new
strategies that are consistently proving to be beneficial for students and it is our job to test and
implement them. This project really changed my viewpoint that adjustments to teaching are
never-ending, and essential for maximum student growth. It also showed me that inaction is one
of the most dangerous things in the field of education, and not taking an affirmative approach to
student learning is directly negating their growth as an individual and as a student. I have shown
throughout this project that I have the ability to utilize research and evidence to create a
beneficial learning environment that best supports the whole child, that I can use this research
and directly apply them within the curriculum, and that although a completed project, the work
as an educator is always evolving.
Future Plans for Project
In the future for this particular curriculum as well as the various other curriculums that I
plan to build, I plan to alter the curriculum even further to encourage even more of a childcentered environment. One that is focused on student-centered work and creating connections to
previous learning. I also plan to create more checks and balances throughout the learning
process, either through formative or summative assessments. This is to ensure that students are
exactly where they need to be within the learning process, and if not I can make adjustments
accordingly. Another aspect that I plan to continue to tweak throughout my future years as an
educator is more clarity within each assignment and instruction strategy. I felt like throughout
this process I got lost in expecting things to be crystal clear, without the consideration that what
works within my brain may not for others. I often assume that the small details are covered,
when in reality they are the most important to clarify. I think this body of work, quite frankly, is
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never-ending. There are always going to be adjustments according to the newest research and
materials that are proven to be beneficial for our students. As an educator, it is within my
requirements to act accordingly, to consistently update my teaching style as well as curriculum,
and continue to draw connections both to students' previous learning as well as making
connections within the community. I would also like to ensure that in the future students'
curriculum is connected to the betterment of the community and begin to incorporate lesson
plans that insight change within the community they live in.
I plan to use this project, both as an instructional tool and as a template for future work. I
created the template to be easy to follow and easy to recreate, which I plan to continue to use in
my years as an educator. It is also structured within to be a culturally responsive and socially
aware lesson plan, which I also plan to follow. Creating a unit plan that was designed to build
upon stories of marginalized groups as well as educating students about the fallacies within
history were crucial to the development of the unit plan, which I feel very successful in
accomplishing. This project can also be used as a model and a tool for other educators when
attempting to build more engaging and child-centered curriculums. This unit plan has been
developed as a model to inspire students in aspects both essential to the development of students
as individuals. It is a child-centered curriculum that allows students creativity and innovation to
inspire one another as well as themselves. The unit plan is based on caring for and tending to
students' mental growth, emotional and cultural growth, as well as academic growth, and I
believe that I have created a thorough starting point for educators as well as myself.
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